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Abstract  
This study investigated intensive reading approach as a factor of students’ 
achievement in English Language among senior secondary schools in Kogi 
State. One research question and one hypothesis were drawn to guide the study. 
Samples of 110 SS 2 students in selected secondary schools in Ankpa Local 
Government were used. The instrument for data collection was a Reading 
Achievement Test (RAT) constructed with the use of 2014&2015past West 
Africa Examination Council (WAEC) question papers and validated by experts. 
Data was analyzed using mean, standard deviation, and analysis of co-variance 
(ANCOVA). The result showed that intensive reading approach is more 
effective in enhancing students’ achievement in reading in English Language 
better than audio lingual method which is one of the conventional methods of 
teaching. Therefore, it is then recommended that intensive reading approach be 
used in Nigeria senior secondary schools for better reading achievement in 
English Language.  
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 The ability to speak and be understood by others would not have been possible 
without the use of language. English is a language and is one of the most prominent 
languages in Nigeria. English language is a major vehicle for education in Nigeria 
(Marjah and Offorma, 2010), it is also the medium of instruction in schools. In Nigeria, 
before the adoption of English Language as the Nation’s second as well as official 
language, many indigenous languages like Hausa, Yoruba and Igbo had been in use for 
communication and other purposes but none of these indigenous languages was spoken 
by the majority of the people (Egbe, 2014). Hence, to fully participate in the educational, 
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social, economic and political aspects of the Nigerian society, one needs to attain some 
acceptable level of proficiency in the universal official language (Marjah and Offorma, 
2010).  
 English language however, has four basic skills these are listening, speaking, 
reading and writing (Opega, 2011). Reading among the four skills is the third language 
skill which appears as an indispensable tool of learning at various levels of education. 
Reading as an interactive activity between the writer and the reader, it involves the 
readers’ ability to comprehend, assimilate, react, summarize and gain knowledge to 
solve academic challenges (Opega, 2011). Therefore, any student who refuses to be a 
voracious reader before and during examination may failand any candidate who fails in 
English language can hardly pass the overall examination or gain admission into any 
higher school of learning. 
 The method used in teaching reading especially in the senior secondary schools 
is predominately audio-lingual method (Atwell, 2006). The teacher posses in front of the 
class and exercises control over the teaching and learning thus reducing the students to 
mere onlookers and passive listeners. Moreover, the students are not given opportunity 
to practice reading activities in the class during lessons this has been over the years led 
students’ to poor reading achievement in English language examinations.Student’s 
involvement in reading in class is an educational process in which a teacher gives 
opportunity to students to practice their skills and develop their cognitive, affective and 
psychomotor competency and other quality capability skills (FRN, 2004). 
Majarh&Offorma (2010) defined reading as the process of simultaneously extracting 
meaning through interaction and involvement with written materials. In the same vein, 
Opega (2011) explained that readingentails three basic elementswhich are the reader, the 
text and the activity which reading approach is a part.  
  However,Omojuwa (1989), Ene (2002), Marjah and Offorma (2010) attributed 
the wide spread of failure among students to inadequate reading approach by the 
students and poor methods of teaching reading in English classes. In adequate reading 
approach has prompted this study. In the senior secondary school at least, one would 
expect that students should have acquired the ability to read printed words thoughtfully, 
meaningfully and comprehensively. Unfortunately, many students cannot read well 
enough to interpret the passage read meaningfully after reading.Agada (2008) observed 
the inability of students to read and replace vocabularies contextually and even fitting 
the right options in a cloze text. Similarly,Al-Hmomud& Schmitt, (2009) stated that 
students can neither read to answer comprehension questions correctly nor summarize 
comprehension passagesappropriately. To support these claims is the report from the 
chief external examiners over the years that have exposed to a large extent the low 
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achievement of senior secondary school candidates in West Africa Senior Secondary 
Examination (WAESSE) from 2014 to date (http://www.waecdirect.org ). For example 
the report of the external examiner in 2014 revealed that many students re-copied a 
particular passage into the answer booklets indicating their lack of understanding the 
questions asked. The report further showed that some students skipped some aspect of 
certain question unattended to showing their in adequate knowledge in reading 
approaches. 

A global reading approach assumes the best way a person learns to read 
(https://www.slideshare). There are different reading approaches to reading these 
includes phonic approach that teaches word recognition through learning grapheme-
phoneme letter sound  association, linguistic approach neurological impress approach, 
language experience approach, reading comprehension support approach which includes 
extensive and intensive reading approach (www.readingrockets.org). Intensive reading 
is an approach that could be used in teaching reading among students. Intensive reading 
is an approach that introduces readers to the dynamics of reading (Palma, 2005). 
Intensive reading involves learners reading in detail with specific learning aims and 
tasks. It can be compared with extensive reading which involves learners reading text 
materials more outside the class hours.(https://www.teschingenglish.org.uk.extensive). 
Intensive reading approach involves skimming, scanning, close and in-depth reading 
processes of the text (Day &Bamford, 1998). According to Krashen (1995) Intensive 
reading could be done in and out of the classroom.  Outside the classroom, the student 
makes a choice of text material, where to read and when to read is at the student 
discretion. Students also read at their pace in the school and at home. It also requires a 
period of time that is set aside for sustaining silent reading. This approach is a student-
centered approach and it relies on humanistic theory of reading. 
  The humanistic theory of reading emphasizes that individuals be empowered 
with text and freedom of reading interaction to discover new knowledge (Komonant, 
2010).There are three essential concepts in the humanistic theory of reading, 
empowerment with text materials, freedom to read and the ability to discover new 
knowledge (Krashen, 1995). In this regard, students should be encouraged to read even 
while at home by providing them with text materials to spur their reading achievement. 
However, low performance of senior secondary students in reading in English language 
and its effect on their external examination has become a source of concern. Hence, one 
may wonder if approach of teaching reading could be attributed to the problem and if 
intensive reading approach could help in solving poor reading achievement among 
students. Therefore, the study sought to determine if intensive reading approach would 
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enhance students’ reading achievements. The study is guided by one research question 
and hypothesis.  
 
Research Question  
 This research question guides this research work. What is the difference in the 
mean achievement scores of students taught reading in English using Intensive reading 
approach and those taught reading using audio-lingual method.  
 

Hypothesis  
 The hypothesis is stated in the null form to guide this research. There is no 
significant difference in the mean achievement scores of students taught reading in 
English using intensive reading approach and those taught with audio-lingual method at 
0.05 level of significance.  
 
Method  
 Quasi-experimental method was used non-randomized control group pre-test 
and post-test designs were adopted. There were two intact classes comprising of (55) 
students in each class. The study was conducted in some selected senior secondary 
schools in Ankpa Local Government Area of Kogi State.  
 

Sample of the Study  
 The sample for the study comprised one hundred and ten (110) senior secondary 
two students. Schools were drawn using simple random sampling techniques which were 
assigned one to the experimental group and the other to the control group through the 
use of balloting.  
 

Instrument for Data Collection  
The data for the study was collected using standardized May/June West Africa 
Examination Council (WAEC) past questions papers on reading for 2014 and 2015. The 
instrument was validated by two experts, who are lecturers in English language and 
psychology (research measurement and evaluation) departments of Kogi State College 
of Education, Ankpa. The instrument was trial-tested on twenty senior secondary two 
students in Our Lady of Schools, Anyigba. The result was used to calculate the 
reliability of the instrument using the kuder-richardson’s formula (K-R-20). The result 
yielded a reliability coefficient of 0.68 indicating that the test was reliable. 
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Treatment Implementation 
There were two instructional methods used to carryout the experiment, intensive reading 
approach and audio lingual method. The experimental group had intensive reading 
approach as their experimental condition while the conventional method which is the 
audio-lingual was used for the control group. The experiment lasted for six weeks. The 
regular teachers who were involved in the experiment had been trained before the 
commencement of the experiment. Although regular teachers were not trained to handle 
either the experimental nor the control group, caution was taken   not to allow regular 
teachers know the importance of either of the two groups of students. Students in the 
experimental group were not drawn from the same school with the control group. This 
was done to avoid experimental contamination. Students in the experimental group were 
to read on their own both in school and at home while those in control group only 
listened to teachers readings.  
 In the lesson plan, students were asked to read and find meaning to vocabularies 
from the content of the passage. Reading assignments were given to students on daily 
basis. The lesson plan  for the both group are similar but the instructional procedure 
differs. The researcher monitored the experimental procedure with the use of school 
time table.  
 

Data Analysis  
 The data collected were analyzed using inferential statistics such as mean, 
standard deviation and analysis of covariance (ANCOVA) while the hypothesis was 
tested at 0.05 level of significance.  
 

Results  
 The results of the study are presented in accordance with the question and 
hypothesis. 
 

Research Question  
 What is the difference in the mean reading achievement scores of students 
taught reading in English language using intensive reading approach and those taught 
with conventional audio-lingual method?  
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Hypothesis  
 There is no significant difference in the mean achievement scores of students 
taught reading in English language using intensive approach and those taught with the 
conventional audio-lingual method.  
 

Table 1: Mean And Standard Deviation of Pre-Test and Post-Test Achievement 
Score of Students Taught Reading Using Intensive Reading Approach (ERA) and 
Those Taught Using Audio Lingual Method (ALM) 
 

Variable instructional 
mode 

N X pre-test SD X post-test SD Mean Gain  

ERA 92 15.04 3.46 37.84 3.41 22.80 

ALM 92 14.58 3.39 25.02 5.59 10.44 

Number of subject  110      

 
Source:- Field Survey 2018 
  

Result in table 1 shows that the experimental group taught reading using 
intensive  reading approach had a pre-test reading achievement mean score of 15.04 with 
a standard deviation of 3.46 and a post-test reading achievement mean score of 37.84 
with a standard deviation of 3.41. the difference between the pre-test and post-test 
reading achievement  mean score of the experimental group was 22.80. the control 
group taught reading using audio lingual method had a pre-test  reading achievements 
mean score of 14.58 with a standard deviation of 3.39 and post-test reading 
achievements mean score of 25.02  with a standard deviation of 5.59. The difference 
between the pre-test and post-test reading achievement mean score for control group was 
10.44. 
 Therefore, for each of the groups the post-test  reading achievement means were 
greater than the pre-test reading achievement means with the experimental group having 
the higher mean gain of 22.80>10.44. 
This is an indication that instructional mode i.e. intensive reading approach or audio-
lingual method has some effects on students’ academic achievement in reading in 
English language.  
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Hypothesis 1 
 There is no significant difference in the mean achievement scores of students 
taught reading using intensive reading approach and those taught using the audio-lingual 
method.  
 
Table 2: Analysis of Co-variance (ANCOVA) of SS2 Students’ Post-Test 
Achievement Scores in Reading Achievement in English Language 

Score of variation Sum of Square DF Mean 
Square 

F Sig.  

Main effect  6404.478 8 800.560 27.103.000 

Intercept  6887.957 1 6887.975 233.193.000 

Covariate 4011.102 1 402.102 3.462.00 

Method  5169.082 1 4778.804 161.784.00 

Error 183289.000 175 29.538  

Total  11573.560 184   

Corrected Total   183   

 
  Source: Field Survey 2018 
  

The result in table two (2)  shows that with the respect to the achievement mean scores 
of students taught reading using intensive  reading approach and those taught with 
audio-lingual method an F-ratio of 161.787 was obtained with associated exact  
probability value of 0.00 point. Since the associated probability value (0.007) which 
stated there is no significant difference between the mean achievement score of senior 
secondary school students taught reading using intensive reading approach and those 
taught with audio lingual method.  
 Inference drawn is that there is a significant difference between the mean 
achievement scores of students taught reading using intensive reading approach and 
those taught with audio lingual method. This result shows that intensive reading 
approach resulted in an improvement of students’ achievement in reading although 
intensive reading approach had a higher mean gain.  
 

Discussion  
 The result of the study shows that intensive approach is more effective in 
enhancing students’ achievement in reading English language than the audio lingual 
method of reading. This result corroborates Komonant’s (2010) finding in a similar 
study intensive reading approach among first year undergraduate university students in 
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Rajamangala University of Technology, Thailand who reported that the treatment group 
achieved better than those taught with audio lingual method. Similarly, Bell (2001) 
carried out a study to determine whether young adult students’ reading rate could be 
increased through the use of intensive reading approach in State University, the result 
showed that the number of books read by the experimental group using intensive  
reading approach were more than those in the control group. In the same vein Day and 
Bamford(2002) found out that those students who are exposed to regular reading or that 
extended their reading beyond the classroom achieve significantly higher in reading in 
English language than those who would not read outside the regular classroom reading 
lessons. This is also in line with the findings of Histosugi and Day (2004) who reported 
that students who read intensively achieved reading understanding better than those who 
read with audio lingual method. 

Elley and Mangubhai (1983) conducted a two year study titled “Book Flood” on 
400 primary 5 pupils in Fiji. Results at the end of the first year showed that subjects that 
received intensive reading made a substantial improvement in receptive skills (reading 
and world recognition). By the end of the second year, this improvement had extended 
to all aspects of the subjects and students found gains in reading and general proficiency 
in English language. Similarly,Takase (2003) reported positive effects and achievements 
in the reading proficiency of Japanese high school students who had engaged in 
intensive reading activities for an academic session. Histosugi and Day (2004) reported 
an increase in reading ability and positive effect among first Year University students in 
Hawai who had engaged in intensive reading.  

The research review discloses that intensive reading has been found to be 
effectively developing reading achievement in English as a Foreign Language (EFL) and 
English as a Second Language (ESL) situation, greater reading speed, large vocabulary, 
enhanced writing skills, greater grammatical accuracy, and higher levels of motivation 
as well as more positive attitudes towards foreign language learning ( 
https://intensivedrivingschool.co.uk.). This report corroborateMarjah&Offorma (2010) 
who asserted that one of the factors militating against effective students’ reading 
achievement in various subjects area  in schools across the nation is the inappropriate 
method of teaching reading in English language.  
 Correspondingly, Komonnat (2010) stated that majority of the secondary school 
teachers teach using conventional method such as; lecture, audio lingual, direct method 
that makes the teacher skip some vital part of the scheme of work in the curriculum. 
This negates the aims and objectives of the National Police on Education that students 
are expected to gain all that they should achieve in the syllabus. In the same vein, 
Komonant (2010) stated that most teachers find it difficult to read and as such could not 
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give reading assignment to students and even when such is done, the assessment and 
evaluation will not followed-up. Main while, intensive reading involves a lot of reading 
both in and outside the classroom. Students also need a lot of encouragement from the 
teacher. Intensive reading involves a lot of reading interpretations, repetition, recalling, 
inferring, intelligent guesses and interpretation of an author’s point of view in order to 
get sentence topics and even the main topic in a text or reading material. These demands 
that students’ possess the ability to be voracious readers checked and being balanced by 
the teacher. Hence, teaching reading using audio-lingual method may be difficult and 
may not permit the students the ability to know how to read on their own and may not 
even encourage them to read much.  
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